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Introduction to Chemistry Education (Chem 387)

COURSE INFORMATION

Overview
This course is designed to serve you with an introduction to pedagogy in chemistry and
related STEM fields, placing a strong emphasis on gaining experience in teaching chemistry
as an undergraduate teaching intern (TI) or an undergraduate teaching assistant (TA). The
course has two main components:

● Lecture – you will meet in class, in person, with an instructor once per week for 80
minutes.

o If needed, the class will meet synchronously remote using a video
conferencing system (e.g., Zoom) during our normal class meeting times. If
we need to use this option, you will be notified in advance.

▪ The synchronous remote format could be used to support those of you
who are assigned to synchronous remote or online positions.

▪ The synchronous format could also be used if the University declares
emergency remote teaching again due to situational changes during
the pandemic.

● Learning Session – as a “teaching intern in training,” you will each hold a 1-hour
session per week in the form of an office hour, review session, skills workshop, or
study session, or you could be assigned to an active learning workshop for a General
Chemistry or Organic Chemistry course. This requirement can also be completed as
a laboratory TA, but the TA option should be arranged, in advance, with the
instructor on a case-by-case basis.

These two components will constitute the three (3) credits in the course, and each will
count toward the letter grade.

Pre-Requisites
Enrollment in this course is by invitation or through intention of pursuing a chemistry
education minor. Invitations are made based on success in General Chemistry I and II and
interviewing for the TI positions.

Relationship to Chem 493/494 (for Chemistry TIs)
Chem 493 and 494 are Chemistry Teaching Internship courses for the Fall and Spring
semesters, respectively. The activities and content focus of 493/494 are different from
Chem 387. Students enrolled in 493/494 concentrate more fully on the practical
application of peer mentoring and the general chemistry content in the course they are
assigned to support; whereas students in 387 engage with formal pedagogical training,
learning theories, and evidence-based best practices. All students in the Certificate in
Chemistry Education program will go on to take at least two credits of the Teaching
Internship course in addition to completion of the 387 course. Because 387 already
includes one learning session as part of the course, chemistry TIs should not concurrently
sign up for the Teaching Internship seminar (01:160:494) unless they are assigned to
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additional TI office hours or workshop sessions, which should be coordinated with Dr. Anna
Kornienko (for 159/160/161/162), Dr. Altinis-Kiraz (CHM 165/166) or Dr. Marc Muniz
(163/164).

Course Goals
This course will provide you with the opportunity to

● Engage with primary, secondary, and tertiary literature in the fields of learning
theory, educational theory, teaching techniques and best practices, and STEM
education research; Discuss theories, concepts, and principles in STEM education

● Apply pedagogical content knowledge (PCK) from science and chemistry education
(and educational theory, in general) to weekly learning sessions with students
enrolled in General Chemistry lecture or lab courses

● Analyze reports in the STEM education and chemistry education research (CER)
literature and evaluate the usefulness, applicability, and transfer of these findings to
the role of academic peer leader positions (e.g., chemistry TIs, lab TAs, tutors, and
workshop leaders)

● Reflect on your knowledge of education and pedagogy and how you develop this
knowledge over the course of the semester

● Reflect on your experiences as chemistry teaching interns, self-evaluate your
sessions with students, consider suggestions and propose changes in your methods
based on feedback from peers, describe your growth and development as TIs over
the course of the semester.

● Provide feedback to peers through direct observations or transcribed recorded
interactions

● Synthesize your own informed opinions, arguments, and ideas about chemistry
education, chemistry pedagogy, teaching (from the perspective a TI), and student
learning in chemistry and other STEM courses.

● Appreciate the concept of lifelong learning, and explore how your own thoughts and
understanding of concepts related to teaching and learning evolve over time

Required Materials
● No textbook is required for the course. All assigned readings will be posted on Canvas.
● For each class, regardless of in person or synchronous remote formats, it will be helpful

for you to have a laptop, iPad, or tablet to connect to shared documents for collaborative
activities. For synchronous remote meetings, a desktop, laptop, iPad, tablet or mobile
device will be needed to connect to Zoom, the virtual conferencing system

● You are welcome to read the assigned articles and book chapters on your device, or you
can print the readings on paper. Regardless of the way you engage with the readings,
you should take notes, either written directly on the printed copies or, for electronic
reading, by annotating on the pdfs or keeping notes in a notebook (handwritten or
electronic).

Students in the CCE Program will compile their work, including papers, activities, and
assignments from class at the end of the semester. These documents can become a part of
the teaching portfolio (See Part IV: Artifacts).
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Classroom and Online Etiquette
● When possible, we all appreciate silenced cell phones and when we all put our cell

phones in a place where they are unlikely to distract you during class.
● Turn on your video and audio during synchronous virtual sessions when possible.

Having only half a dozen students in the course this semester *should* reduce
bandwidth issues during any video conferencing sessions.

● We all expect others and ourselves to be respectful during class discussions and when
working collaboratively with one another. Being respectful includes listening to the
speaker; giving relevant, positive, constructive, and respectful feedback; and being
patient.

o It often takes several seconds (which can feel like a long time during in person
discussions for those who are quick retrievers) for someone to think about a
question and formulate their response.

▪ Remember to face the speaker to show you are listening. This might
require you to move in your chair (or move your chair) because we will
often be working in small groups.

o It often takes several seconds (which can feel like an eternity in a virtual
meeting) for someone to unmute and start responding verbally. Typing into a
chat window also takes time. Communication will not be as quick as it tends to
be when we are all in person. Let’s take this opportunity to reflect, think deeply,
and be thoughtful with our responses.

▪ Remember that the online format of our class meetings can make it
difficult to read facial cues (especially if videos are off or if we have to
wear a mask when joining from a public place), receive verbal feedback if
audio is off, and infer tone through text/chat communication.

▪ Moreover, “Zoom fatigue” is real and can pose a challenge as the day
wears on, as the week wears on, and as the semester wears on.

● We will all try our best to approach interactions with a positive attitude and an
assumption that others have good intentions. We can and will address issues when they
arise, but let us not start from a place where the assumption is that the other person is
intentionally being rude, offensive, disrespectful, distracted, or disinterested.

● Be respectful of all General Chemistry instructors, staff, and students. Always remain
professional, calm, and polite when speaking to or about students, TIs, and faculty
members.

● This class is meant to be a safe space for sharing experiences, listening and empathizing,
and seeking/giving advice. However, these interactions require those sharing
experiences or seeking advice to put themselves in a vulnerable position that requires a
trust that students and instructors will maintain confidentiality of the situations and
contexts. What is shared in class should not be repeated outside of class without explicit
permission from the person who shared it. One way to think about this is: take the
lessons and leave the details.

Course Policies
● You are encouraged to check Canvas and your email on a regular basis regarding this

course. Although Announcements are also sent as emails, the Announcements module is
helpful for keeping the record of all posted announcements and updates. Feedback from
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instructors and peers will be provided through the Canvas Assignments Module, almost
always through rubrics and comments within the Assignments.

o As the instructor, I try to avoid sending lots of Announcements, although I will
send announcements to notify you of any changes to the schedule or class
format, as well as when some assignments are available or graded.

● Your participation is important not only for your own learning, but for the learning of
everyone in the class. Your participation grade is a combination of individual work
(submitting the reading guide and arriving to class on time) and group work during
class.  Ideally, you would speak to, or email, me, your instructor, before an intended
missed class, if you know you will be unable to make it to class. While contacting me
does not necessarily guarantee an excused absence, it is usually the case that we can
work out a solution for you to make up the work for most of the participation points for
class activities by completing an individual make up assignment.

● Deadlines for major Assignments can be extended for the whole class or on a
case-by-case basis. You are encouraged to contact me, your instructor (in advance, if at
all possible), if you need an extension.

Special Needs
Specific accommodations may be made for you or any student who requires such support.
Visit the Office of Disability Services in person or online (https://ods.rutgers.edu) to learn
more about potential support and eligibility. You should speak with me, your instructor, as
early as possible in the semester if there are any additional concerns about access and/or
accommodations.

Honors Credit
If you are enrolled in the Honors College or SAS Honors Program, you can choose to earn
Honors credit for this course by completing supplementary work. See the “Honors Track”
information at the end of this document.

COURSE COMPONENTS

Participation – 15%
Individual
This course is designed to be an active learning environment; your participation is
essential. You are responsible for coming to class prepared, which means having completed
all readings and assignments so that you are ready to discuss the topic. Your individual
accountability will involve submitting responses to the assigned Reading Guide at the start
of class (see more details below) and arriving to class on time.

Group
You  will engage in group activities related to the readings during each class period. When
working with a group, it is important that all members contribute and work well with other
members. You will earn the same group participation points as everyone else in your group,
and your participation depends on your groups’ teamwork, creativity, and the ability to stay
on task.
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You (as an individual and as part of a group) automatically start with full credit for
participation each day, but you can lose participation points if you do not engage in class
discussion and activities, do not work collaboratively with others in class, or are
intentionally disrespectful to others during class.

Weekly Reflections – 10%
Reflections are due on Canvas’ Discussion Forum the week after the class period meets, on
Wednesdays by 11:59 pm. Students should reflect on both their time in class and their
learning session from the previous week. Instructions and questions for students to
address will be posted on Canvas each week. There will be a minimum of 10 reflections
during the course of the semester. Additional reflections are included as optional reflection
assignments and can be used to make up any missed points from the required 10 reflection
assignments.

In addition to submitting your own reflection, you will be asked to comment on at least one
of their classmates’ reflections each week. Part of earning points for the reflection
assignment includes your response to a peer. Your comments to peers should be relevant
and meaningful, such as offering a suggestion or words of encouragement, asking or
answering questions, or providing specific feedback or remarks. You should submit your
comments by the following Wednesday each week to earn full credit for the response part
of the assignment..

Because reflections are essential to becoming more self-aware of one’s own strengths and
areas of improvements, I, your instructor, will often post a reflection about my thoughts
about class activities. You are welcome to comment on my posts, but this will not count as
responding to at least one classmate’s post each week.

Learning Goals & Surveys: 5%
Initial Semester Goals – At the beginning of the semester, you will list your goals for this
course, the CCE, professional career, academic progress or outcome, and participating in
the  TI/TA program. Goals should be unique to your specific contexts, such as your
situation, such as your intended career path. If you are in the CCE Program, the Goals
assignment will become Part I of your teaching portfolio.

Surveys – Throughout the semester, surveys will be administered through Canvas during
class or as part of weekly reflections. These surveys are meant to be informative to you as
you complete them. Sometimes I, the instructor, will use the responses to inform the design
of class activities. Unless otherwise stated, responses to survey items will not be shared
with other students in the class.

Application, Analysis, and Extension (AAE) Exercises – 15%
As their name implies, AAE Exercises will include prompts that encourage you to apply
course concepts to authentic teaching and learning scenarios, analyze scenarios about
teaching and learning, or learn additional concepts that extend, or expand upon, the
topic(s) directly included in the course. AAE Exercises can include short text and/or videos
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and you could  be asked to provide written responses or answer fixed-response or
open-ended items. Some AAE Exercises will be administered through Canvas and the
PlayPosit interactive video system. Some questions or prompts might ask students to
consider personal experiences as students or as TIs/TAs and critique, assess, or evaluate
those experiences using concepts, principles, and techniques discussed in class. A total of
nine (9) AAE Exercises will be available on Canvas throughout the semester, and students
are required to submit responses to at least five (5) of these assignments. Three (3) of the
five submissions need to have a DIAE (* Diversity, Inclusion, Access, and Equity)
designation. At least six (6) of the nine (9) AAE Exercises will be designated as addressing
diversity, inclusion, access, and equity. You are welcome to submit additional assignments,
and, if more than five (5) assignments are submitted, the highest five scores will count
towards the grade.

Peer Observation (PO) - Learning Session Evaluation – 12%
You will observe a fellow TI/TA during the peer learning session and write a paper that
addresses what happened during the session and how the session connects to the topics
discussed in this class. Observations will be scheduled based on availability. You will receive
their peer’s feedback and will submit a reflection on this feedback. One goal of this
assignment is for you to specifically practice providing written feedback to a peer.

Transcript Analysis (TA) Project – 12%
You will record and transcribe a short interaction (4-5 min) while working with one or
more students during your learning session. You will analyze this interaction with other
students in class  through the lenses of principles, theories, and practices we have been
discussing in class. You will work in groups during class to provide feedback to each other
on your interactions, and you will have the opportunity to reflect on how you can improve
your practice. One goal of this assignment is for you to specifically practice providing verbal
feedback in real time to your peers.

Transcript Annotation & POTA Reflection – 6%
You will annotate your transcript based on the feedback from your peers and your own
thoughts about the interaction. You will submit a single reflection that combines what you
learned through the Peer Observation and the Transcript Analysis projects.

Final Paper: Teaching Philosophy Statement – 25%
By writing a Teaching Philosophy Statement, you have the opportunity to communicate
your beliefs about both teaching and learning and to share your experiences through
describing relevant examples. While all teaching philosophy statements are unique to the
author and allow for relative flexibility in their structure, there are some guidelines that
will be described for the assignment, including proper citations and references. As a
reminder, citations are required because this is a paper submitted as part of a course where
you explicitly learned about educational theory and pedagogy. If you are participating in the
CCE Program, this paper will become Part II of the teaching portfolio.
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GRADING POLICIES

Late Submission Policy for Assignments
You are encouraged to submit assignments on Canvas by the due date/time. Assignment
submissions will remain open for the duration of the course. You are welcome to submit
assignments after the due date/time. Assignments submitted after the due date/time are
eligible for partial credit, up to half of a letter grade below the score on the rubric for each
day (24 hour period) the assignment is late. For example, if you submit a paper that earns
an A grade one day late, you will earn a B+; two days late and you will earn a B.

If you are unable to attend class on a day that an assignment is due, you are encouraged to
contact the instructor prior to the class period to confirm the due date and/or request an
extension. Traumatic and unexpected events happen; they are unwelcome and ofen impact
many aspects of our lives, including classwork. To acknowledge how difficult these times
are, if you contact the instructor within 24 hours of the event, the instructor will work with
you to complete makeup work and/or arrange an extension for the assignment. You may be
asked to provide documentation. Unless prior arrangement is made with the instructor,
assignments submitted more than 7 days late will not be accepted. Remember that it is
always preferred for students to ask for make-up work prior to a planned absence (e.g.,
medical school interview).

Resubmission Policy
With the exception of the Midterm, the Draft of the Teaching Philosophy Statement, and any
peer review or feedback completed in class, written assignments may be resubmitted once,
within one week of receiving the grade, in order to earn back a maximum of half of the
points that were not earned on the first attempt. For example, if a student receives an 85%
on Paper I, he or she may resubmit it within one (1) week of receiving a grade to earn up to
7.5% back, resulting in a final grade of up to a 92.5%.

Extra Credit
No extra credit assignments are planned in advance for this course, although optional
weekly reflections are planned, which can be used to replace missing or unearned points
within this grading category.  As the instructor, I reserve the right to assign extra credit at
my discretion or if an extenuating circumstance warrants it. In all cases, extra credit will
always be offered to the entire class.

Grading
Grades in the course will follow this scale:

A B+ B C+ C D F
90-100 85-89 80-84 75-79 70-74 60-69 <59

Due to the resubmission policy, final grades are unlikely to be rounded up. If you have any
questions or concerns about your grade on an assignment or your overall grade, you should
bring your question(s) to me, the instructor immediately, rather than waiting until the end
of the semester.  Remember that the end of the semester is not an ideal time to request
extra credit or reconsideration of a grade on an assignment.
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HONORS TRACK - IF APPLICABLE

Students in the SAS Honors Program or Honors College may opt to take this course for
Honors credit. This decision must be made in the first week of class, and, if you choose to do
this, you will need to fill out a special form and submit it to the SASHP or the Honors
College (as applicable). Honors students are expected to complete all of the aforementioned
assignments associated with this course, in addition to two other components:

Getting Started - Choosing a Topic
You will have the opportunity to choose three topics that interest you related to STEM
education. You should pick topics that you are interested in. Two students may not choose
the same topic, so it is best to have a back-up plan or two. Students may choose an
extension of any topic that will be discussed in class, or, with the instructor’s permission, a
different topic that they may have heard about or come across.

Literature Review
You will write a brief literature review that includes an analysis of the current literature on
your topic. The paper should be approximately 5-8 pages, with citations and references. You
will meet with me, your instructor, at least one time to discuss your progress on the
literature review. You can request to meet with me at any time during the semester to talk
about your topic, sources, and the report itself.

Design and Facilitation of Workshop for TIs
At the conclusion of the course, you will design and facilitate a short workshop on your
topic to fellow TIs during a weekly TI meeting. The workshop can be designed in any
manner that you choose, but it should include some component of active learning for the
participating TIs. Your topic will be the same as that of the literature review proposal. The
workshop should be designed to last approximately 10-15 minutes and will draw from the
concepts and ideas presented within the literature review. A short  Q&A session (~5
minutes) will follow the workshop. The Q&A session will include questions from the
presenters to the audience and questions from the participating TIs. Each participating TI
will fill out an anonymous evaluation that presenters will review as formative assessment
and can keep for their own records.
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Introduction to Chemistry Education (CHEM 387) 
Fall 2022 Course Schedule 

 

Class Meeting Time & Location: Fridays 2:00 PM - 3:20 PM, ARC 328 (Busch Campus) 
 

Instructors Office Office Hours e-mail phone 

Mary Emenike ARC 316 by appointment mary.emenike@rutgers.edu 848.445.1672 

  

ASSIGNMENT AND DUE DATES 
For each assignment: Your instructor will provide documents in an Assignment on Canvas for each 

assignment detailing instructions and providing the rubric(s) used for grading. You will want to 

review the rubrics along with the instructions so that you understand all the criteria being 

considered for each assignment. 

Submission Formats: You should submit all assignments through Canvas, which ensures the student’s 

submission is received and recorded appropriately (in other words, emailing submissions are not 

in the student’s best interest in terms of record keeping!). You can submit handwritten 

assignments (see * in Table 1 below) on Canvas by uploading a photo or scan of your work. If 

you submit handwritten work that cannot be read/deciphered, it will not be graded, but you can 

resubmit the work within 24 hours of receiving the grade, and, if it is legible, it will be graded. 

 

Table 1: All Class Due Dates 
Assignment Due Date Due at start 

of class 

Due by 

Midnight 

Reading Guides* Fridays  1:59 pm  

Weekly Reflections Wednesdays  11:59 pm 

Goals Friday, September 16  11:59 pm 

Application, Analysis, and Extension Exercises (AAEE)  

Submit 5 of 9 potential AAEEs  

(3 need to be designated *DIAE) 

TBD with student input  11:59 pm 

POTA (Peer Observation and Transcript Analysis) 

Peer Observation (PO) 

   - Observation Sign up Wednesday, September 28  11:59 pm 

   - Conduct observation Monday October 3 through Thursday October 20 

   - Peer observation report Friday, October 21  11:59 am 

Transcript Analysis (TA) 

- Record clip Monday, October  17 – Thursday, November 10  

   - Transcript Friday, November 11 1:59 pm  

   - Peer feedback* Sunday, November 13  11:59 pm 

Transcript Annotation & POTA 

Reflection 

Friday, December 2   11:59 pm 

Teaching Philosophy Statement 

- Draft Wednesday, November 23 (Switch Day) 1:59 pm  

   - Peer review* Sunday, November 27  11:59 pm 

   - Final submission Friday, December 9  11:59 pm 

 

COURSE SCHEDULE 
The schedule below provides a list of topics for the entire semester. Note that changes might be made during 



Mary Emenike Intro. Chem. Ed. (01:160:387) Fall 2022 

2 of 3 

the semester to accommodate for inclement weather or other unexpected occurrences. All readings and other assignments are due before coming to 

class. In other words, you will need to read the assigned articles/chapters by the date listed in the first column and submit your reading guide on 

Canvas prior to the start of class (1:59 pm). As a reminder, this is a flipped-classroom. Therefore, the majority of homework (assigned readings and 

reading guides) is due before class and then class time is used for discussions and activities.  
Date Topics Readings Due 

Week 1 

9/09 

Introduction to Course 

Social Contracting & 

Mindset 

No Readings 

Week 2 

9/16 

Diversity, Equity, & 

Inclusion 

1. Tanner, K. D., (2009). Learning to See Inequity in Science, CBE: Life Sciences Education, 8, 265-270. 

2. Adams, M., & Zuniga, X. (2016). “Chapter 4: Core Concepts for Social Justice Education” in Teaching for Diversity 

and Social Justice, 3rd ed., (pp. 95-130). New York, NY: Routledge. (only required to read pp. 95-105) 

Week 3 

9/23 

Effective Questioning 

& Verbal Behaviors 

1. Sousa, D. A., (2011) “Chapter 7: Thinking Skills and Learning” in How the Brain Learns, 4th ed., (pp 250-267). Sage 

Publications. (Note: not required to read sections marked as “optional”) 

2. Excerpt from: Kulatunga, U.; Lewis, J. (2013) Exploration of peer leader verbal behaviors as they intervene with 

small groups in college general chemistry. Chem. Educ. Res. Pract., 14, 576-588 

Week 4 

9/30 
How the Brain Learns 

1. Sousa, D. A. (2011) “Chapter 2: How the Brain Processes Information” in How the Brain Learns, 4th ed. Thousand 

Oaks, CA: Corwin Press, pp 41-60 

2. Watch Video: Stereotype Threat: A Conversation with Claude Steele; July 18, 2013 

https://www.youtube.com/watch?v=failylROnrY  

Week 5 

10/7 

Meaningful Learning, 

Constructivism, & 

Neural Networks 

1. Zull, J. E. (2002). “Chapter 6: What We Already Know,” The Art of Changing the Brain, (pp. 91-110). Sterling, VA: 

Stylus Publishing. 

2. Bretz, S.L., (2001). Novak’s Theory of Education: Human Constructivism and Meaningful Learning. Journal of 

Chemical Education, 78, 1107 (pages 1 - 10). 

Week 6 

10/14 
Conceptual Change 

1. Zull, J. E. (2002) “Chapter 7: Only Connect!” The Art of Changing the Brain, (pp. 111-132). Sterling, VA: Stylus 

Publishing. (only required to read pp. 111-127) 

2. Zirbel, E.L. (2005). Teaching to promote deep understanding and instigate conceptual change. Science Education 

Review, 1-25. (only required to read pp. 1-8) 

Week 7 

10/21 
Analogies in Teaching 

1. Zull, J. E. (2002). “Chapter 7: Only Connect!” The Art of Changing the Brain, (pp. 111-132). Sterling, VA: Stylus 

Publishing. (only required to read pp. 127-130) 

2. Glynn, S.M., Duit, R., & Thiele, R. B., (1995). “Teaching science with analogies: A strategy for constructing 

knowledge,” in S.M. Glynn & R. Duit (Eds.), Learning science in the schools: Research reforming practice, (pp. 

247–273). Mahwah, NJ: Erlbaum. (only required to read pp. 251-260) 

3. Orgill, M., Bodner, G. (2005). “Chapter 8: The Role of Analogies in Chemistry Teaching,” in N. J. Pienta, M. M. 

Cooper, T.J. Cooper (Eds.), Chemists’ Guide to Effective Teaching, (pp. 90-111). Upper Saddle River, NJ: Pearson 

Prentice Hall. (only required to read pp. 90-102) 

Week 8 

10/28 

Metacognition & 

Reflection 

1. Zull, J. E. (2002) “Chapter 9: Waiting for Unity,” in The Art of Changing the Brain (pp. 153-175). Sterling, VA: Stylus 

Publishing. 

2. Tanner, K.D., (2012). Promoting Student Metacognition, CBE: Life Sciences Education, 11, 113-120. 

https://www.youtube.com/watch?v=failylROnrY
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Date Topics Readings Due 

Week 9 

11/4 

Formative Assessment 

(& Teaching 

Philosophy Workshop) 

1. Keeley, P. (2015). Chapter 1: An Introduction to Formative Assessment Classroom Techniques (FACTs). In Science 

Formative Assessment (2nd ed., pp. 1-14). Corwin Press & NSTA Press. 

Week 10 

11/11 

Giving and Receiving 

Feedback 

1. Feedback Handout from CU Boulder 

BRING: First Transcript Analysis Assignment 

Week 11 

11/18 

Multiple 

Representations 

1. Johnstone, A.H., (1991). Why is science difficult to learn? Things are seldom what they seem. Journal of Computer 

Assisted Learning, 7, 75-83. 

2. Gabel, D. (2005). “Chapter 7: Enhancing Students’ Conceptual Understanding of Chemistry through Integrating the 

Macroscopic, Particle, and Symbolic Representations of Matter,” in N. J. Pienta, M. M. Cooper, T.J. Cooper (Eds.), 

Chemists’ Guide to Effective Teaching, (pp. 77-87). Upper Saddle River, NJ: Pearson Prentice Hall (only required to 

read pp. 77-83) 

Week 12 

11/23 

Teaching Philosophy 

Statements 

WEDNESDAY – FRIDAY CLASS DESIGNATION  

No Reading 

BRING: Draft of your Teaching Philosophy Statement to class 

Week 13 

12/2 

 

Cooperative Learning 

& Group Discussions 

1. Towns, M. H., (1998). How Do I Get My Students to Work Together? Getting Cooperative Learning Started. Journal 

of Chemical Education, 75, 67-69.  

2. Johnson, D. W., Johnson, R. T., (1992). Implementing Cooperative Learning. Contemp. Education, 63(3), 173-180.  

Week 14 

12/9 
Neurodiversity 

1. Coghill, E., “An Introduction to Neurodiversity”. In Supporting neurodiverse college student success: a guide for 

librarians, student support services, and academic learning environments, Coghill, E. M. H.; Coghill, J., Eds. 

Rowman & Littlefield: Lanham, 2021; pp 1-7. 

2. Benzinger, A.; Boular-Woods, C.; Howard, J. W. H., “Tutoring”. In Supporting neurodiverse college student success: 

a guide for librarians, student support services, and academic learning environments, Coghill, E. M. H.; Coghill, J., 

Eds. Rowman & Littlefield: Lanham, 2021; pp 95-117. 

 
Table 2: Honors Project Due Dates (if applicable) 

Assignment Due Date (11:59 pm) 

Topic Assignment Preference Week 3 - Wednesday, September 23 

Sign up for meeting with instructor (Paper) Week 7 - Wednesday, October 19 

               Meeting with instructor                October 24 – October 28 

Paper Outline Week 7 - Friday, October 21 

Draft Slides AND Paper Week 9 - Friday, November 4 

Sign up for meeting with instructor (Presentation) Week 10 - Friday, November 11 

Presentation Time Preference Week 10 - Friday, November 11 (Presentations will be Week 13 – Nov 28 – Dec 2) 

               Meeting with TI coordinator                November 14 – November 18 

Final Paper Submission Week 13 - Sunday, November 27 

Final Presentation Submission The night before (11:59 pm) your presentation at the TI Staff Meeting 

The date and time will be determined based on preference and availability 

 


